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5. Design Control:
Teaching Choices & Behaviour

Young people relaxing together by Freepik on freepik



“Inclusion is about transforming 
systems to benefit all, not just 

helping individuals fit in.”

Education should be adapted to the students’ needs, not 
the other way around.



What is the Role of Inclusive Education?

● Embracing SEN’s

● Supporting intersectionality and multicultural 
classrooms

● Teaching sensitive topics responsibly

● Avoiding silence, tokenism, or forced disclosure
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1. Empowerment Through Voice

• Encourage student opinions and classroom input

• Use open-ended questions and discussion formats

• Allow choice in tasks, topics, or project formats

• Incorporate student-led activities or debates
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2. Empowerment Through Critical Thinking

• Design tasks that require analysis, not just answers

• Let students question sources, assumptions, and ideas

• Use real-world dilemmas or ethical discussions

• Help students gradually build confidence in expressing 

their own opinions
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3. Empowerment Through Collaboration

• Use group work with shared roles and responsibilities

• Rotate leadership tasks within teams

• Encourage peer feedback and reflection

• Build classroom norms around respectful communication
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4. Empowerment Through Inclusion

• Acknowledge and value different identities and 

backgrounds

• Represent diverse voices in lesson content

• Make space for different learning preferences* and needs

• Create a safe environment for self-expression
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*Source: TeachingEnglish. (n.d.). The truth behind learning styles. British Council. https://www.teachingenglish.org.uk/professional-

development/teachers/knowing-subject/articles/truth-behind-learning-styles
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Student: Elias is a 12-year-old student with ADHD who 

struggles to stay focused during grammar 

instruction. He often feels left behind and rarely 

participates in speaking tasks.

Challenges:

• Difficulty with sustained attention

• Low self-esteem due to repeated corrections

• Tasks not adapted to his learning needs

Case Study 1: Empowering a Student with SEN

What would you do? What are some possible solutions?



Approaches to Empower Elias:

• Flexible Task Design – Use visual aids, movement-based learning, 
and time-limited speaking bursts instead of long explanations.

• Shared Goal-Setting – Collaborate with Elias to set small, achievable 
goals (e.g., “Today I’ll share 1 sentence aloud”).

• Celebrate Effort, Not Perfection – Give positive feedback for 
participation and engagement, not just accuracy, to boost 
confidence.

Case Study 1: Empowering a Student with SEN



11



Student: Jessica, a daughter of two mothers, feels 

uncomfortable when all textbook dialogues feature 

traditional family structures. They want to see people like 

them reflected in class.

Challenges:

• Materials don’t reflect their family

• Hesitation to speak when topics feel alienating

• Emotional withdrawal during sessions pertaining to family

Case Study 2: Empowering a Student who has Two Mothers

What would you do? What are some possible solutions?



Approaches to Empower Jessica:

1. Inclusive Adaptation of Materials – Replace gender-

stereotyped examples with neutral or diverse characters; let 

students co-create roleplays.

2. Student Voice Opportunities – Invite Jessica to contribute 

ideas for content or suggest edits to make texts more 

inclusive.

3. Create Safe Norms – Explicitly state that all identities are 

respected and encouraged in class participation. Use inclusive 

language routinely.

Case Study 2: Empowering a Student who has Two Mothers



Context: A mixed-level B1 class is disengaged during 

grammar-focused lessons. Most students follow 

passively, waiting for correction or praise from the 

teacher. Motivation is low, and participation is minimal.

Challenges:

• Passive learning culture

• Over-dependence on the teacher

• No ownership of tasks or ideas

Case Study 3: Empowering the Whole Class

What would you do? What are some possible solutions?



Approaches to Empower the Class:

1. Deductive vs Inductive – Instead of pre-teaching rules, give 

students examples first and let them discover the grammar 

themselves in pairs or small groups.

2. Student Choice in Tasks – Offer two grammar-based 

activities and let students vote on which to do first.

3. Creative Output – After a grammar point is reviewed, 

challenge students to use it in a creative task (e.g., writing a 

class poem, making memes, performing a skit, designing a 

social media post).

Case Study 3: Empowering the Whole Class



B1 Intermediate Reading Comprehension

Task: Analyse and Rectify

Group Work (x2): 20 minutes

Challenges:

• Find and Name the biases

• Offer inclusive alternatives

• Careful: The questions also have biases

Workshop Task: Exercise2: Find the Hidden Biases



Gender bias (subtle)
• Leo leads decisions (where to go, where to eat) 
• Leo orders for both 
• Maya positioned as more passive / agreeable 
Financial bias
• Expensive café normalised (“It’s fine, we’re on holiday”) 
• No real constraint on spending 
• “Best places” linked to cost/reviews 
Various biases
• Centre = best 
• Modern = better 
• “Safe” areas (implicit socio-spatial bias) 
• English as default 
• Limited exploration presented as enough

Workshop Task: Find the Hidden Biases



What is Social Identity?
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● Social identity refers to the groups and categories we 

belong to such as: language background, gender, culture, 

ethnicity, religion, ability, socioeconomic status, or 

professional identity.



What is Social Identity in ELT?
19

• In ELT, social identity shapes how learners see 

themselves, how they use English, and how confident or 

safe they feel.

• When identity is recognized and valued, learners 

participate more actively.

• When identity is ignored, stereotyped, or marginalized, 

learners may disengage or silence themselves.



Connecting Social Identity with 

ESP (English for Specific 

Purposes)
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Why does identity matter in ESP?
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• ESP focuses on teaching English for particular professional, 

academic, or community needs (e.g., tourism English, 

academic English, medical English).

• Identity matters because each learner brings unique goals, 

backgrounds, and social identities into these specific 

contexts.



Task: Each group is assigned a case study

Assessment: Examine the case study and prompts

Adaptation: Apply ESP to the learner’s Social Identity 

(expand upon each of the five prompts)

Prep time: 20 minutes

Response: 20-40 second presentation per prompt

If someone has a question, they can ask.

WORKSHOP



(Linguistic Identity, Accent, Customer Interaction)

A multilingual tourism worker draws on several languages in their 

daily interactions, but their linguistic identity, including speaking 

English with a non-native accent, strongly shapes the 

communicative demands of their job.

Challenge: Guests may respond differently to them than to 

native-English colleagues, sometimes stereotyping their abilities 

or underestimating their expertise. 

Case Study 1: Multilingual Tourism Worker



(Socioeconomic Background, Academic Identity, Confidence in Expertise)

A first-generation engineering student often enters university 

with fewer opportunities to engage with academic English 

compared to peers from more privileged backgrounds.

Challenge: These factors can lead to self-doubt, reduced 

classroom participation, and internalized beliefs such as “people 

like me don’t belong in this field,” which directly affect the ways 

they communicate expertise.

Case Study 2: First-Generation University Student in 

Engineering



(Migration Status, Cross-Cultural Communication, Power Dynamics)

A migrant learner training for a customer service role must 

navigate professional communication shaped by both workplace 

expectations and their social identity as a migrant.

Challenge: They might encounter discrimination, 

microaggressions, or assumptions about their competence, 

which can affect their comfort in speaking up. 

Case Study 3: Migrant Learner Training for Customer 

Service



Cultural Background, Linguistic Repertoire, Professional Identity)

A primary school teacher working in a multicultural public school 

often navigates intersecting layers of identity, both their own and 

their students’.

Challenge: For example, a bilingual teacher from a minority ethnic 

background may teach learners who speak multiple home languages, 

come from migrant families, or have varying levels of exposure to English. 

Often asked to be an informal mediator between the school and families, 

adding extra communicative responsibilities beyond their teaching duties.

Case Study 4: Teacher in a Multicultural Primary School



(Emotional Regulation, Job Pressure, Communication Under Stress)

A stressed IT support specialist often works at the front line of a 

fast-paced digital environment, where communication is as 

important as technical knowledge.

Challenge: Consider a specialist who is highly competent but prone to 

stress when dealing with sudden problems, angry clients, or multiple 

simultaneous requests. Their stress may impair their spoken fluency, 

their ability to explain steps calmly, or their capacity to de-escalate tense 

situations.

Case Study 5: IT Support Specialist



(Linguistic Identity, Accent, Customer Interaction)

A female flight attendant must communicate in a variety of high-

stakes situations, balancing safety, hospitality, and teamwork.

Challenge: She may need to support panicky first-time flyers, 

calm demanding passengers, follow strict safety protocols, and 

coordinate under pressure with a crew that may itself be 

stressed or fatigued. 

Case Study 6: (Female) Flight Attendant



Resources for Inclusion & 
Empowerment
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Resources for Inclusion & 
Empowerment

30

Ai futuristic technology background 

Image by rawpixel.com on freepik

https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://www.teachingenglish.org.uk/news-and-events/webinars/webinars-teachers/ai-inclusion-webinars
https://youtu.be/inbNO_Zj7Ho
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-ai-language-teaching
https://www.britishcouncil.org.bd/en/programmes/teach/sa2025
https://youtu.be/KsXg2CE16Jg


References
• Jackson, C. E. (2019). Teachers just don't understand: Bullying hurts (2nd ed., p. 47). Charlena E. Jackson.

• Lekh, V. (n.d.). What is inclusion and how do we implement it? TeachingEnglish. British Council. Retrieved 

August 11, 2025, from https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-

practices/articles/what-inclusion-and-how-do-we

• British Council. (n.d.). Understanding my learners. TeachingEnglish. Retrieved August 11, 2025, from 

https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners

• TeachingEnglish. (n.d.). The truth behind learning styles. British Council. 

https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-

learning-styles

• Rainbow Map 2025: https://rainbowmap.ilga-europe.org/files/uploads/2025/05/2025-rainbow-map.pdf

• Blue curve frame template by rawpixel.com on freepik

• Blue flower watercolor background border pattern by orchidart on freepik

PowerPoint Imagery

https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices/articles/what-inclusion-and-how-do-we
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles
https://www.teachingenglish.org.uk/professional-development/teachers/knowing-subject/articles/truth-behind-learning-styles


References
● British Council. (n.d.). Understanding my learners. TeachingEnglish. Retrieved August 11, 

2025, from https://www.teachingenglish.org.uk/professional-
development/teachers/understanding-learners

● British Council. (n.d.). Using inclusive practices. TeachingEnglish. Retrieved April 25, 2025, 
from https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-
practices

● British Council & BBC. (n.d.). Managing the lesson. TeachingEnglish. 
https://www.teachingenglish.org.uk/professional-development/teachers/managing-lesson

● British Council. (n.d.). Pathways: Managing the lesson. TeachingEnglish. 
https://www.teachingenglish.org.uk/professional-development/teachers/professional-
development-pathways/pathways-managing-lesson

● IG Management. (2014, October 28). Non-verbal signals modulated by culture: Proxemics. 
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-
proxemics/

● Wisconsin Department of Public Instruction. (n.d.). Behavior supports: Prevention. 
https://dpi.wi.gov/sped/educators/behavior-supports/prevention

https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/understanding-learners
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices
https://www.teachingenglish.org.uk/professional-development/teachers/inclusive-practices
https://www.teachingenglish.org.uk/professional-development/teachers/managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.teachingenglish.org.uk/professional-development/teachers/professional-development-pathways/pathways-managing-lesson
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://www.igmanagement.it/en/2014/10/28/non-verbal-signals-modulated-by-culture-proxemics/
https://dpi.wi.gov/sped/educators/behavior-supports/prevention
https://dpi.wi.gov/sped/educators/behavior-supports/prevention
https://dpi.wi.gov/sped/educators/behavior-supports/prevention


THANKS
Do you have any questions?

katherinereilly1@yahoo.com
+30 6933247807

https://katherinereilly.blog/
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